*Note to STUDENTS – 

· Report only the scores & narratives for the subtest and clusters that were administered in your assessment.  
· If a cluster or subtest administered is NOT included on the table, then add a section in the table.
· More than one table can go on a page.  However, try not to split tables across multiple pages if you don’t have to.
· If you have to split the table across 2 pages, add a new header and new column labels.  If you don’t have to split the table (and the example has it split), then remove the extra headers and new column labels.
· Tables go at the END in the Psychometric Summary
· Text goes in the BODY of the report (under the specific subarea).
· Start the Psychometric Summary on a new page
· The XBA sample text has not be adapted as much as the other ones to be “fill-in-the-blank.”  This is because there are MANY derivations of the XBA text based on what tests / subtests were administered.  
· The “shading” (if you want to reproduce it) is set at 5%




WOODCOCK-JOHNSON TESTS OF COGNITIVE ABILITY: FOURTH EDITION 
(WJ-IV:COG)
Date administered: XXXXXXXXXXXXXXXXXX
Administered by:  YYYYYYYYYYYYYYYYYYYYYYY

The WJ-IV: COG is a wide-range comprehensive set of individually administered tests measuring cognitive abilities. 
	The following scores have a mean score of 100 and a standard deviation of 15.  
Scores between 85 and 115 are considered average.

	
	Standard Score
	Percentile
Rank
	95% Confidence 
Bands

	Subtests

	Oral Vocabulary
	
	
	

	Number Series
	
	
	

	Verbal Attention
	
	
	

	Letter-Pattern Matching
	
	
	

	Phonological Processing
	
	
	

	Story Recall
	
	
	

	Visualization
	
	
	

	General Information
	
	
	

	Concept Formation
	
	
	

	Numbers Reversed
	
	
	

	Number-Pattern Matching
	
	
	

	Nonword Repetition
	
	
	

	Visual Auditory Learning
	
	
	

	Picture Recognition
	
	
	

	Analysis-Synthesis
	
	
	

	Pair Cancellation
	
	
	

	Memory for Words
	
	
	

	CHC Factors

	Comprehension-Knowledge (Gc)
	
	
	

	Fluid Reasoning (Gf)
	
	
	

	Fluid Reasoning Extended (Gf)
	
	
	

	Short-Term Memory (Gwm)
	
	
	

	Short-Term Memory Extended (Gwm)
	
	
	

	Cognitive Processing Speed (Gs)
	
	
	

	Auditory Processing (Ga)
	
	
	

	Long-Term Retrieval (Glr)
	
	
	

	Visual Processing (Gv)
	
	
	

	Clinical Clusters

	Quantitative Reasoning 
	
	
	

	Number Facility
	
	
	

	Perceptual Speed
	
	
	

	Cognitive Efficiency
	
	
	

	Cognitive Efficiency Extended
	
	
	


WOODCOCK-JOHNSON TESTS OF COGNITIVE ABILITY: 4th EDITION (WJ-IV:COG) [CONTINUED]
Date administered: XXXXXXXXXXXXXXXXXX
Administered by:  YYYYYYYYYYYYYYYYYYYYYYY

	The following composite scores have a mean score of 100 and a standard deviation of 15.  
Scores between 85 and 115 are considered average.


Cognitive Clusters
General Intellectual Ability			
Brief Intellectual Ability			
Gf-Gc Composite			


Global Cognitive Ability

The Woodcock-Johnson Tests of Cognitive Abilities - Fourth Edition (WJ-IV: COG) was administered as a measure of cognitive ability. The WJ-IV: COG is an individually administered battery of cognitive tests designed for children, adolescents, and adults from ages 2 to 90 years. 

The WJ-IV: COG was developed as a measure of specific processing issues; however, it does provide scores that estimate overall cognitive ability.  STUDENT’s General Intellectual Ability score (standard score = XX) fell in the [DESCRIPTOR] range.  It should be noted that this score IS / MAY NOT BE an inaccurate estimate of STUDENT’s overall cognitive ability. [IF IT MAY NOT BE WRITE: This is because the scores used to calculate it differed significantly from one another.  Instead a different composite score should be used as a more accurate estimate of HIS/HER global ability.  

For STUDENT, HIS/HER overall ability may be best described by HIS/HER (TYPE OF SCORE HERE).  A/AN (GENERAL INTELLECTUAL ABILITY, GF-GC COMPOSITE, COMPREHENSION-KNOWLEDGE EXTENDED, OR FLUID REASONING EXTENDED … if you don’t have extended Gc or Gf, then use the regular one if this is the best possible estimate of ‘g’] was calculated for this reason.  HIS/HER (INSERT ACRONYM FOR BEST ESTIMATE HERE) score of XXXX falls in the [DESCRIPTOR] range when compared to same-aged peers.]

Specific Cognitive Processing Abilities

Several additional composite scores are calculated from the WJ-IV: COG.  The WJ-IV: COG publishers feel that cluster scores (generated from combining subtest scores) are more accurate estimates of processing ability than any one subtest alone.  For this reason, subtest scores for the WJ-IV: COG are not analyzed here.

Comprehension-Knowledge (Gc), also referred to as crystallized intelligence, includes the breadth and depth of a person’s acquired knowledge, the ability to communicate one’s knowledge, and the capability to reason using previously learned experiences or procedures. This primarily language-based knowledge represents those abilities that have been developed largely through the investment of time, talent, and resources during education and general life experiences. STUDENT’s Gc standard score falls in the [DESCRIPTOR] range.

Fluid Reasoning (Gf) includes the broad ability to reason, form concepts, and solve problems using familiar unfamiliar information or novel procedures. Many of these subtests are administered using nonverbal methods.  STUDENT’s Gf standard score falls in the [DESCRIPTOR] range.

Short-Term Memory (Gwm) is the ability to apprehend and hold information to be repeated or used again within a few seconds. STUDENT’s Gsm standard score falls in the [DESCRIPTOR] range.

Cognitive Processing Speed (Gs) is the ability to perform easy tasks with both speed and accuracy. Individuals must pay close attention to do well in this area. STUDENT’s Gs standard score falls in the [DESCRIPTOR] range.

Auditory Processing (Ga) is the ability to discriminate, analyze, synthesize, comprehend, and manipulate sounds. STUDENT’s Ga standard score falls in the [DESCRIPTOR] range.

Long-Term Retrieval (Glr) involves the cognitive processes of acquiring, storing, and retrieving information to be used later.  This can include information stored for a few minutes up to a few years. STUDENT’s Glr standard score falls in the [DESCRIPTOR] range.

Visual-Spatial Thinking (Gv) involves visual perception and is the ability to perceive, analyze, synthesis, and think using visual patterns. STUDENT’s Gv standard score falls in the [DESCRIPTOR] range.

Specific Cognitive Processing Strengths and / or Weaknesses

To determine processing strengths and weaknesses, composite scores were compared back to STUDENT’s best estimate of general cognitive ability.  For STUDENT, HIS/HER overall cognitive ability is best represented by the [INSERT COMPOSITE ACRONYM HERE (standard score = XX). The examiner used a one standard deviation range (15 points) around the [COMPOSITE ACRONYM] as the standard for determining strengths / weaknesses.  

STUDENT’s [INSERT CHC CLUSTER ACRONYM HERE] appears to be a significant personal cognitive processing strength for STUDENT; [INSERT CHC CLUSTER ACRONYM HERE] appears to be a personal, cognitive, processing weaknesses for STUDENT.

[Other choice here is to say, “A strength and weakness analysis was conducted by the scoring software using data from the score print-out.  Given this, HIS/HER specific, cognitive processing strengths were XXX and weaknesses were XXX.”]





WECHSLER INTELLIGENCE SCALE FOR CHILDREN – FIFTH EDITION (WISC-V)
Date administered: XXXXXXXXXXXXXXXXXX
Administered by:  YYYYYYYYYYYYYYYYYYYYYYY

The WISC-V is an individually administered, clinical instrument for assessing cognitive ability in children.
	The following subtest scaled scores have a mean score of 10 and standard deviation of 3.  Scores between 7 and 13 are considered average.

	Associated Index
	Subtest	
	Scaled 
Score

	Verbal Comprehension

	
	Similarities
	

	
	Vocabulary
	

	
	(Information)
	

	
	(Comprehension)
	

	Visual Spatial

	
	Block Design
	

	
	Visual Puzzles
	

	Fluid Reasoning

	
	Matrix Reasoning
	

	
	Figure Weights
	

	
	(Picture Concepts)
	

	
	(Arithmetic)
	

	Working Memory

	
	Digit Span
	

	
	Picture Span
	

	
	(Letter-Number Sequences)
	

	Processing Speed

	
	Coding
	

	
	Symbol Search
	

	
	(Cancellation)
	

	The following composite scores have a mean score of 100 and standard deviation of 15.  Scores between 85 and 115 are considered average.

	Composite 
Scores
	Standard
Score
	Percentile
Rank
	90% Conf.
Interval

	Specific Cognitive Processes

	
	Verbal Comprehension (VCI)
	
	
	

	
	Visual Spatial (VSI)
	
	
	

	
	Fluid Reasoning (FRI)
	
	
	

	
	Working Memory (WMI)
	
	
	

	
	Processing Speed (PSI)
	
	
	

	Global Cognitive Abilities

	
	General Ability Index (GAI)
	
	
	

	
	Full Scale IQ (FSIQ)
	
	
	

	
	Verbal Expanded (VECI)
	
	
	




Global Cognitive Ability

STUDENT was administered the Wechsler Intelligence Scale for Children – Fifth Edition (WISC-V) to assess HIS/HER overall intellectual ability. On the WISC-V, STUDENT obtained a Full Scale IQ score of #####. It should be noted that this score IS / MAY NOT BE an accurate estimate of STUDENT’s overall cognitive ability. [IF IT MAY NOT BE WRITE: This is because the scores used to calculate it differed significantly from one another.  Instead a different composite score should be used as a more accurate estimate of HIS/HER global ability.  

For STUDENT, HIS/HER overall ability may be best described by HIS/HER (TYPE OF SCORE HERE).  A/AN (GENERAL ABILITY INDEX (GAI), EXPANDED VERBAL ABILITY SCORE, OR EXPANDED FLUID ABILITY SCORE) was calculated for this reason (INSERT ENTIRE NAME FOR BEST ESTIMATE HERE).  HIS/HER (INSERT ACRONYM FOR BEST ESTIMATE HERE) score of XXXX falls in the [DESCRIPTOR] range when compared to same-aged peers.]

Specific Cognitive Processing Abilities

Several additional composite scores are calculated from the WISC-V.  These composite scores provide estimates of specific cognitive processing skills.  Each composite score is made up of two or more subtest scores.  

The Verbal Comprehension Index (VCI) of the WISC-V is a measure of language processing and verbal learning. STUDENT received a score in the [DESCRIPTOR] range on a subtest that measures abstract verbal reasoning (Similarities). HE/SHE obtained a score in the [DESCRIPTOR] range on a subtest that measures word knowledge (Vocabulary). HIS/HER performance on a test of general knowledge (Information) produced a score in the [DESCRIPTOR] range. STUDENT obtained a score in the [DESCRIPTOR] range on a subtest that measures common-sense verbal reasoning (Comprehension). STUDENT’s overall score of ##### on the Verbal Comprehension Index (VCI) falls in the [DESCRIPTOR] range when compared to same-age peers.

The Visual Spatial Index (VSI) of the WISC-V is a measure of nonverbal spatial reasoning.  STUDENT obtained a score in the [DESCRIPTOR] range on the subtest measuring spatial and abstract visual problem solving (Block Design) and the subtest measuring the ability to analyze visual information (Visual Puzzles).  STUDENT’s overall score of #####  on the Visual Spatial Index (VSI) falls in the [DESCRIPTOR] range when compared to same-age peers.

The Fluid Reasoning Index (FRI) of the WISC-V is a measure of perceptual organization, categorization, and nonverbal reasoning. STUDENT obtained a score in the [DESCRIPTOR] range on a subtest that measures spatial and abstract visual problem solving (Matrix Reasoning) as well as a subtest that measures abstract visual relationships (Figure Weights). HE/SHE received a score in the [DESCRIPTOR] range on a subtest measuring skills in perceptual organization and categorization (Picture Concepts) and on a subtest of basic math calculation (Arithmetic). STUDENT’s overall score of #####  on the Fluid Reasoning Index (FRI) falls in the [DESCRIPTOR] range when compared to same-age peers. 

The Working Memory Index (WMI) of the WISC-V is a measure of short-term auditory working memory. STUDENT obtained a score in the [DESCRIPTOR] range on the subtest measuring rote learning and memory (Digit Span) and on the subtest measuring visual memory when distractors are present (Picture Span).  HE/SHE received a score in the [DESCRIPTOR] range on a subtest measuring memory and mental manipulation (Letter-Number Sequencing). HIS/HER overall score of #####  on the Working Memory Index (WMI) area falls in the [DESCRIPTOR] range when compared to same-age peers.

The Processing Speed Index (PSI) of the WISC-V is a measure of visual-motor discrimination and speed. STUDENT obtained a score in the [DESCRIPTOR] range on a subtest measuring speed of visual-motor discrimination (Coding). HE/SHE obtained a score in the [DESCRIPTOR] range on a subtest measuring memory, concentration, and speed (Symbol Search).  An optional subtest, Cancellation, was also administered; it measures visual-motor discrimination and speed.  HE/SHE received a score in the [DESCRIPTOR] range on Cancellation. HIS/HER overall score of #####  on the Processing Speed Index (PSI) falls in the [DESCRIPTOR] range when compared to same-age peers. However, given that the subtest scores that make up the PSI are so different from one another, the PSI may not be an accurate estimate.  This score should not be used in any strength / weakness calculation.

Specific Cognitive Processing Strengths and / or Weaknesses

To determine processing strengths and weaknesses, composite scores were compared back to STUDENT’s best estimate of general cognitive ability.  For STUDENT, HIS/HER overall cognitive ability is best represented by the [INSERT COMPOSITE ACRONYM HERE (standard score = XX). The examiner used a one standard deviation range (15 points) around the [COMPOSITE ACRONYM] as the standard for determining strengths / weaknesses.  

STUDENT’s [INSERT COMPOSITE ACRONYM HERE] appears to be a significant personal cognitive processing strength for STUDENT; [INSERT COMPOSITE ACRONYM HERE] appears to be a personal, cognitive, processing weaknesses for STUDENT.

[Other choice here is to say, “A strength and weakness analysis was conducted by comparing composites and subtests back to the [DESCRIPTOR] score of the primary ten subtests using information provided in the publisher’s score print-out.  Given this, HIS/HER specific, cognitive processing strengths were XXX and weaknesses were XXX.”]




VINELAND ADAPTIVE BEHAVIOR SCALES, THIRD EDITION – PARENT / CAREGIVER FORM (Vineland-3)
Date administered: XXXXXXXXXXXXXXXXXX
Completed by:  YYYYYYYYYYYYYYYYYYYYYYY

The Vineland-3 is a measure of adaptive behavior, or the ability to perform daily activities required for personal and social sufficiency.  
	 Vineland-3 domains provide standard scores with a mean of 100 and a standard deviation of 15. 
Scores between 85 and 115 are considered average.

	
Domains (Composites)
	Standard Scores
	Percentile
Rank
	90% Confidence Interval 

	Communication
	
	
	

	Daily Living Skills
	
	
	

	Socialization Skills
	
	
	

	Motor Skills
	
	
	

	Adaptive Behavior Composite
	
	
	

	Subdomain V-Scale scores have a mean of 15 and a standard deviation of 5.
Scores between 10 and 20 are considered average.

	Subdomains (Subscales)
	V-Scale Scores

	Communication

	
	Receptive
	

	
	Expressive
	

	     
	Written
	

	Daily Living Skills

	
	Personal
	

	
	Domestic / Numeric
	

	     
	Community / School
	

	Socialization

	
	Interpersonal Relations
	

	
	Play and Leisure
	

	     
	Coping Skills
	

	Motor Skills

	
	Gross Motor
	

	     
	Fine Motor
	

	If too many items are estimated instead of observed, the validity of the total scores is questioned.  If the Percent of Estimated Responses is below 15% - validity is not compromised. 
If the Percent of Estimated Responses is ≥ 15% but < 25% - interpret with caution. 
If the Percent of Estimated Responses is ≥ 25% - do not interpret scores.

	Validity Scale
	Percent

	Estimated Responses 
	     


     
PERSON’s adaptive behavior skills were assessed using the Vineland Adaptive Behavior Scales, Parent / Caregiver form, Third Edition (Vineland-3). [Ms./Mr./Miss/Mrs.] PERSON (CLIENT’s mother) filled out a rating scale on XX/XX/20XX. The Vineland-3 provides an estimate of STUDENT’s ability to perform daily activities required for personal and social sufficiency, personal independence, and social responsibilities. Scores from the Vineland-3 are based on comparisons with same-aged peers. 

Prior to interpreting the Vineland-3, a validity check is conducted.  This validity check consists of examining the percent of Estimated Responses.  If too many items are estimated instead of observed, then the validity of the total scores is questioned. Given that XX% of the items were estimated, then STUDENT’s Vineland scores should be considered [valid, interpretable but with caution, or not interpretable.  If not interpretable, then YOU STOP HERE.  No further interpretation should be done if the validity scale says “not interpretable.”]

The Vineland yields an Adaptive Behavior Composite believed to represent PERSON’s overall level of social and self-help skills. [His/Her] Adaptive Behavior Composite (standard score = #######) indicates that [his/her] overall adaptive behavior skills fall in the [DESCRIPTOR] range when compared to same-age peers. 

The Communication domain is comprised of items assessing receptive, expressive, and written language skills. The Receptive Language subdomain assesses what an individual understands of spoken language. The items specifically evaluate the presence of skills such as listening, attending, and following instructions. The Expressive Language subdomain entails skills such as pre-speech and speech for expression, interactive speech, using abstract concepts, and expressing complex ideas. In other words, this subdomain is concerned with how well individuals can express themselves. In the Communication domain composite, PERSON 's overall ability falls in the [DESCRIPTOR] range.  

The Daily Living Skills domain is comprised of items assessing personal care skills, domestic functioning, and community functioning. The Personal Skills subdomain is are concerned with how an individual eats, dresses, and practices personal hygiene (i.e., bathing, grooming, healthcare, etc.). The Domestic Skills subdomain assesses what household tasks (i.e., housekeeping, chores, caring for clothes) an individual can perform independently. The Community Skills subdomain assesses how the individual uses time, money, and the telephone. In the Daily Living Skills domain composite, PERSON’s overall abilities fall in the [DESCRIPTOR] range.

Socialization is concerned with interpersonal skills, use of play and leisure time, and coping skills. The Interpersonal Relationships subdomain assesses how well an individual interacts with others.  It specifically evaluates proficiency in responding to others, expressing and recognizing emotions, imitating, social communication, and friendships. The Play and Leisure Time subdomain encompasses sharing and cooperating, watching television, engaging in hobbies, and going places with friends. The Coping Skills subdomain include manners, following rules, apologizing, keeping secrets, controlling impulses, and taking responsibility. In the Socialization composite domain, PERSON’s overall abilities fall in the [DESCRIPTOR] range.

The Motor Skills domain is comprised of items assessing both gross and fine motor skills.  These scores are only calculated for young children and older adults.  The Gross Motor Skills subdomain includes jumping, walking, and running.  The Fine Motor Skills subdomain includes cutting, writing, and drawing. STUDENT’s Motor Skills domain composite score falls in the [DESCRIPTOR] range.



BEERY-BUKTENICA DEVELOPMENTAL TEST OF VISUAL-MOTOR INTEGRATION (VMI)	
Date administered: XXXXXXXXXXXXXXXXXX
Administered by:  YYYYYYYYYYYYYYYYYYYYYYY

The VMI measures how effectively people can integrate what they see with fine motor output. 
	The VMI yields a standard score with a mean of 100 and a standard deviation of 15.  
Scores between 85 and 115 are considered average.

	Standard Score:
	
	Percentile:
	



STUDENT was given the Beery-Buktenica Developmental Test of Visual-Motor Integration (VMI).  This stand-alone test requires the individual to draw designs, starting with simple lines and building to complex shapes, and compared the drawings to others of the same age.  STUDENT’s scores indicated scores in the [DESCRIPTOR] range when compared to same-aged peers.  


CROSS BATTERY ASSESSMENT (XBA) [WJ-III: COG NU & WISC-V]
A cross-battery assessment was conducted using calculated based on the work by Dawn Flanagan, Samuel Ortiz and Kevin McGrew and using the software program XBASS
	The following scores have a mean of 100 and a standard deviation of 15.
For scores without an original mean of 100 and a SD of 15, conversion scores were used.

	CHC Broad Ability
     CHC Narrow Ability
          Subtest (Battery)
	Standard Score

	Percentile Rank


	Crystallized Intelligence (Gc)
	
	

	     Lexical Knowledge (VL)
               Similarities (WISC-V) 
               Oral Vocabulary (WJ-IV COG)
               Vocabulary (WISC-V) [DIVERGENT]
     General Verbal Information (K0)
               General Information (WJ-IV COG)
	
	

	Fluid Reasoning (Gf)
	
	

	     Induction (I)
               Concept Formation (WJ-IV COG)
               Matrix Reasoning (WISC-V)
     General Sequential Reasoning (RG)
               Figure Weights (WISC-V) [DIVERGENT]
     Quantitative Reasoning
               Number Series (WJ-IV: COG) [DIVERGENT]
	
	




CROSS BATTERY ASSESSMENT (XBA) [WJ-III: COG NU & WISC-V]
[CONTINUED]
A cross-battery assessment was conducted using calculated based on the work by Dawn Flanagan, Samuel Ortiz and Kevin McGrew and using the software program XBASS
	The following scores have a mean of 100 and a standard deviation of 15.
For scores without an original mean of 100 and a SD of 15, conversion scores were used.

	CHC Broad Ability
     CHC Narrow Ability
          Subtest (Battery)
	Standard Score

	Percentile Rank


	Long-Term Storage and Retrieval (Glr)
	
	

	     Meaningful Memory (Mm)
               Story Recall (WJ-IV: COG)
    Associative Memory (Ma)
               Auditory Learning (WJ-IV: COG) 
	
	

	Short-Term Memory (Gsm)
	
	

	     Working Memory Capacity (Mw)
               Numbers Reversed (WJ-IV COG)
               Verbal Attention (WJ-IV COG) [Divergent]
     Memory Span (Ms)
               Digit Span (WISC-V)
               Nonword Repetition (WJ-IV:COG)
	
	

	Visual Processing (Gv)
	
	

	     Visualization (Vz)
               Block Design (WISC-V)
               Visual Puzzles
                Visualization (WJ-IV COG) [Divergent]
     Visual Memory (Mv)
               Picture Recognition (WJ-IV: COG)
	
	

	Auditory Processing (Ga)
	
	

	     Phonetic Coding (Pc)
               Phonological Processing (WJ-IV COG)
     Resistance To Auditory Stimulus Distortion (Ur)
	
	

	Processing Speed (Gs)
	
	

	     Perceptual Speed (P)     
               Symbol Search (WISC-V)
               Coding (WISC-V)
               Letter-Pattern Matching (WJ-IV COG)
               Pair Cancellation (WJ-IV COG)
	
	


Note:  	-- 	Means “insufficient data to form composite.”
Note: 	NC 	Means “not cohesive”





Cross Battery for: Wechsler Intelligence Scale for Children – Fifth Edition (WISC-V) & Woodcock-Johnson Tests of Cognitive Abilities-Fourth Edition Standard Battery and Extended Battery (WJ-IV: COG) 

The following interpretation information is the result of a Cross Battery Assessment (XBA), an assessment interpretation technique that combines multiple batteries in order to assess obtain the most reliable information on specific cognitive processes. This XBA provides measures on seven broad Cattell-Horn-Carroll (CHC) factors of intelligence. The entire Wechsler Intelligence Scale for Children – Fifth Edition (WISC-V) and multiple subtests from the Woodcock-Johnson Tests of Cognitive Abilities-Fourth Edition Standard Battery and Extended Battery (WJ-IV: COG) were administered in order to calculate each broad CHC composite using the X-BASS software program.
     
Crystallized Intelligence (Gc)
     
Comprehension-Knowledge (Gc), generally described as crystallized intelligence, includes the breadth and depth of a person’s acquired knowledge, the ability to communicate one’s knowledge, and the capability to reason using previously learned experiences or procedures. 
This XBA measured two narrow abilities of Crystallized Intelligence: General Verbal Information (K0) and Lexical Knowledge (VL). In order to measure General Verbal Information, STUDENT was administered the General Information subtest from the WJ-IV:COG. He obtained a standard score of 102. For Lexical Knowledge, STUDENT was administered the Similarities (converted standard score = 110) and Vocabulary (converted standard score = 125) subtests from the WISC-IV as well as the Oral Vocabulary subtest from the WJ-IV:COG (standard score = 99). STUDENT’s Vocabulary subtest score was divergent and not used in the composite calculation; however, the remaining scores were cohesive so the Gc composite is likely a good estimate. These two narrow abilities were combined to calculate a Gc Composite Score of 104 (61st percentile). This score places STUDENT in the average range when compared to same-age peers in the norming group. 
Fluid Reasoning (Gf)

Fluid Reasoning (Gf) is a cognitive area that includes the ability to reason, form concepts, and solve problems. Three of the narrow abilities that account for Fluid Reasoning are Induction (I) and General Sequential Reasoning (RG) and Quantitative Reasoning (RQ). In looking at Induction first, STUDENT was administered the Concept Formation subtest from the WJ-IV:COG (standard score = 97). He was also given the Matrix Reasoning subtest from the WISC-V (converted standard score = 90). Both of these scores fell in the average range. For General Sequential Reasoning, STUDENT was administered the Figure Weights subtest from the WISC-V (converted standard score = 80).  The Figure Weights score was divergent from the rest of the Gf scores and not used in the calculation of the composite score. For Quantitative Reasoning, STUDENT was administered the Number Series subtest from the WJ-IV:COG (standard score = 50). The Number Series subtest was also divergent and not used in the final calculation of the composite score. All remaining scores are considered cohesive, so no further testing is needed to calculate Gf. Therefore, his Gf score of 93 fell in the average range.
     
Long-Term Storage and Retrieval (Glr)

Long-Term Retrieval (Glr) involves the cognitive processes of acquiring, storing, and retrieving information. The two narrow abilities that this XBA measured included Meaningful Memory (MM) and Associative Memory (MA). In order to measure Meaningful Memory, STUDENT was administered the Story Recall subtest (standard score = 103) from the WJ-IV: COG. STUDENT’s score on the Story Recall subtest falls in the average range. For Associative Memory, STUDENT was administered the Visual-Auditory Learning subtest (standard score = 81) from the WJ-IV: COG. STUDENT’s score on the Visual-Auditory Learning subtest falls in the below average range. These two narrow abilities were found to be divergent, thus no composite score was calculated. Further testing is necessary to accurately assess STUDENT’s long-term storage and retrieval abilities to obtain a comprehensive Glr composite.

Short-Term Memory (Gsm)

Short-Term Memory (Gsm) is the ability to hold information in immediate awareness and then use it within a few seconds. The two narrow abilities that were used in this XBA were Working Memory Capacity (MW) and Memory Span (MS). In order to measure Working Memory Capacity, STUDENT was administered the Verbal Attention subtest (standard score = 99) and Numbers Reversed subtest (standard score = 72) from the WJ-IV: COG. STUDENT’s score on the Verbal Attention subtest fell in the average range, while his score on the Numbers Reversed subtest fell in the low range. STUDENT’s score in the Verbal Attention subtest was divergent and was not used in the calculation of the composite score for Gsm. For Memory Span, STUDENT was administered the Digit Span subtest (WISC-V; converted standard score = 70), which fell in the low range. In addition, STUDENT was also administered the Nonword Repetition subtest (standard score = 84) from the WJ-IV: COG and received a score that fell in the below average range. These two narrow abilities were used to calculate a Gsm composite score of 69. This score places STUDENT in the lower extreme range when compared to same-aged peers in the norming group. 

Visual Processing (Gv)

Visual-Spatial Thinking (Gv) involves visual perception and is the ability to perceive, analyze, synthesize, and think with visual patterns. The two narrow abilities that were used in this XBA were Visualization (Vz) and Visual Memory (MV). In order to measure Visualization, STUDENT was administered the Block Design and the Visual Puzzles subtests from the WISC-V. In both of these subtests, STUDENT obtained a converted standard score of 85, which fell in the below average range. STUDENT was also administered the Visualization (standard score = 100) subtest from the WJ-IV: COG, which fell in the average range. For Visual Memory, STUDENT was administered the Picture Recognition (standard score = 96) subtest from the WJ-IV: COG. STUDENT’s score on this subtest fell in the average range. These two narrow abilities were used to calculate a composite score of 89 (22nd percentile). This score places STUDENT in the below average range when compared to same-aged peers in the norming group. 

Auditory Processing (Ga)

Auditory Processing (Ga) is the ability to discriminate, analyze, synthesize, comprehend, and manipulate sounds/auditory stimuli; it is a broad ability that subsumes most of those areas referred to as phonological awareness/processing and includes the ability to understand speed that has been distorted or masked in one or more ways. Only one narrow ability, Phonetic Coding, was assessed for this area. STUDENT was administered the Phonological Processing subtest (standard score = 60) from the WJ-IV: COG. STUDENT’s score on this subtest fell in the lower extreme range. As only one subtest was administered, no composite score or information regarding cohesiveness is available. Further testing is necessary to accurately assess STUDENT’s auditory processing abilities. 

Processing Speed (Gs)

Processing Speed (Gs) is the ability to perform autonomic cognitive tasks, particularly when measured under pressure to maintain focused attention. Only one narrow ability, Perceptual Speed was assessed.  The Symbol Search subtest (converted standard score = 85) and Coding subtest (converted standard score = 65) from the WISC-IV provided scores in the below average and lower extreme ranges, respectively. The Letter-Pattern Matching subtest (standard score = 75) and the Pair Cancellation subtest (standard score = 72) from the WJ-IV:COG both fell in the low range. The Gs composite score of 65 fell in the lower extreme range. 
     
Cross-Battery Strengths and Weaknesses

A full XBASS Strengths and Weakness Analysis cannot be run at this time because no achievement data was gathered for this assessment. Therefore, the only way to determine relative, cognitive, strengths and weaknesses is to compare the XBA scores back to the best estimate of general intelligence. According to the results of the WISC-V, the most accurate and reliable estimate of STUDENT’s true overall cognitive ability is his Fluid Reasoning Index (FRI) score (standard score = 82). Using this as a comparison, the XBA composite score for Crystalized Intelligence (Gc = 104) emerges as a relative processing strength for STUDENT. The XBA composite score for Processing Speed (Gs = 65) emerges as a relative processing weakness for STUDENT. 


[Note, if you have more than one composite reported for given XBA area, you can write it up like this example - Fluid Reasoning (Gf) is a cognitive area that includes the ability to reason, form concepts, and solve problems. Three of the narrow abilities that account for Fluid Reasoning are Induction (I) and General Sequential Reasoning (RG) and Quantitative Reasoning (RQ). In looking at Induction first, STUDENT was administered the Concept Formation subtest from the WJ-IV:COG (standard score = ??) and the Matrix Reasoning subtest from the WISC-V (converted standard score = ??). These two subscales formed a Gf composite that specifically measured inductive reasoning.  This Gf composite (standard score = ??) fell in the XXX range.

STUDENT also received a second GF composite from a combination of two subtests, one measuring General Sequential Reasoning (RG) and the other measuring Quantitative Reasoning (RQ). For General Sequential Reasoning, STUDENT was administered the Figure Weights subtest from the WISC-V (converted standard score = ??).   For Quantitative Reasoning, STUDENT was administered the Number Series subtest from the WJ-IV:COG (standard score = ??).  This combined Gf composite (standard score = ??) fell in the XXX range.]
 

[bookmark: _Hlk24629456]WECHSLER INDIVIDUAL ACHIEVEMENT TEST, THIRD EDITION (WIAT-III)  	
Date administered: XXXXXXXXXXXXXXXXXX
Administered by:  YYYYYYYYYYYYYYYYYYYYYYY

The WIAT-III is a comprehensive individually administered battery for assessing achievement.
	The WIAT-III yields standard scores with a mean of 100 and a standard deviation of 15.  
Standard scores between 85 and 115 are considered average.

	Subtests
	Standard
Scores
	95% Confidence 
Bands

	Listening Comprehension
	
	

	Reading Comprehension
	
	

	Math Problem Solving
	
	

	Sentence Composition
	
	

	Word Reading
	
	

	Essay Composition
	
	

	Pseudoword Decoding
	
	

	Numerical Operations
	
	

	Oral Expression
	
	

	Oral Reading Fluency
	
	

	Spelling
	
	

	Math Fluency-Addition
	
	

	Math Fluency-Subtraction
	
	

	Math Fluency-Multiplication
	
	

	Composites
	Standard 
Scores
	95% Confidence 
Bands

	Oral Language
	
	

	Total Reading
	
	

	Basic Reading
	
	

	Reading Comprehension and Fluency
	
	

	Written Expression
	
	

	Mathematics
	
	

	Math Fluency
	
	

	Total Achievement
	
	



Wechsler Individual Achievement Test - Third Edition (WIAT-III)
     
STUDENT was given the Wechsler Individual Achievement Test, Third Edition (WIAT-III) on [DATE] as an achievement measure. HIS/HER overall academic ability falls in the [DESCRIPTOR] range (standard score = XX). Global composite scores were calculated in the areas of oral language, reading, mathematics, and written language. STUDENT obtained scores in all areas in the [DESCRIPTOR] range with the exception of XXX, YYY, and ZZZ composites; these all fell in the [DESCRIPTOR] range. 

Subtest scores on the WIAT-III fell in the [DESCRIPTOR] range for [LIST ALL SUBTESTS IN THE LOWEST DESCRIPTOR LEVEL FIRST HERE]. STUDENT’s scores on [LIST ALL SUBTESTS IN THE NEXT-LOWEST DESCRIPTOR LEVEL HERE NEXT] fell in the [DESCRIPTOR] range. [ADD OTHER SENTENCES FOR ADDITIONAL DESCRIPTOR LEVELS IF APPLICABLE UNTIL HIGHEST HAS BEEN REACHED]. 

A normative strengths and weakness analysis was conducted by identifying any subscales with scores one standard deviation above or higher (115 or more) as a normative strengths and those one standard deviation or below (85 or less) as a normative weaknesses.  Normative weakness was found in the composite score for XXX and the subtest score for XXX. There were no normative academic strengths found at the composite or subtest level. 

[THE FOLLOWING IS ADDED ONLY IF IQ DATA IS AVAILABLE]
A personal strengths and weaknesses analysis was conducted using the one standard deviation rule. For academic personal strengths / weaknesses, composite and individual subtest scores of academic achievement were compared back to the best estimate of his overall cognitive ability (in this case, the INDEX NAME FROM IQ TEST CHOSEN AS BEST ESTIMATE score of IQ STANDARD SCORE FOR THAT INDEX). Doing so provides a way to identify significant discrepancies between academic and cognitive test scores that may indicate personal strengths and weaknesses. The composite area of XXXX AND XXX were relative strengths for STUDENT.  No relative academic weaknesses were found.
     
[Error analysis is needed for any composite or subtest score that is identified as a normative weakness] An analysis of his/her reading errors indicate that although he/she has [good phonics skills, when XXXX does not know a word, he occasionally struggles with deciphering certain “g” and “l” consonants as well as certain short vowel sounds].  In reading comprehension, he/she was easily able to [extract the literal information from a passage, but he struggled when asked to infer information based on other information in the passage.]

An analysis of his math errors indicates that although he / she has solid skills with [basic processes (addition, subtraction, multiplication, and division) with whole numbers], he / she demonstrates some problems with [decimals, and fractions as well as using algebra and geometry to solve problems.]

An analysis of his/her writing finds that XXXX has good [penmanship.  His/Her sentences are complete for the most part.  His writing is understandable and mostly on topic.]  His/Her greatest problems are with writing procedures such as [spelling, capitalization, and especially punctuation.]
     


KAUFMAN TEST OF EDUCATIONAL ACHIEVEMENT, SECOND EDITION (KTEA-3)
Date administered: 
Administered by:  

The KTEA-3 is an individually administered measure of school achievement.
	The KTEA-3 yields standard scores with a mean of 100 and a standard deviation of 15.  
Standard scores between 90 and 100 are considered average.

	
Subtests
	Standard
Scores
	95% Confidence
Bands

	Phonological Processing
	105
	97-113

	Letter & Word Recognition
	110
	104-116

	Nonsense Word Decoding
	108
	102-114

	Silent Reading Fluency
	107
	96-118

	Word Recognition Fluency
	95
	85-105

	Decoding Fluency
	110
	99-121

	Letter Naming Facility
	87
	73-101

	Reading Comprehension
	103
	94-112

	Reading Vocabulary
	115
	107-123

	Reading Composite
	107
	101-113

	Math Concepts & Applications
	117
	111-123

	Math Computation
	114
	109-119

	Math Fluency
	96
	88-104

	Math Composite
	116
	112-120

	Written Expression
	119
	107-131

	Spelling
	129
	122-136

	Written Language Composite
	128
	120-136

	Associational Fluency
	136
	118-154

	Listening Comprehension
	115
	104-125

	Oral Expression
	130
	116-144

	Oral Language Composite
	138
	126-150

	
Additional Composites
	Standard
Scores
	95% Confidence
Bands

	Sound-Symbol Composite
	108
	102-114

	Decoding Composite
	109
	106-113

	Reading Fluency Composite
	104
	97-111

	Reading Understanding Composite
	110
	103-117

	Oral Fluency Composite
	138
	126-150

	Comprehension Composite
	111
	103-119

	Expression Composite
	131
	120-142

	Orthographic Processing Composite
	104
	96-112

	Academic Fluency Composite
	99
	91-107

	Academic Skills Battery
	120
	116-124



[bookmark: _Hlk24639203][bookmark: _Hlk24644081]The Kaufman Test of Educational Achievement, Third Edition (KTEA-3) was administered to STUDENT to obtain information about his/her reading, writing, math and language skills.  The KTEA-3 provides an overall general composite score, the Academic Skills Battery (ASB); STUDENT’s overall ASB score falls in [DESCRIPTOR] range.  In addition, the KTEA-3 provides four core composite scores: Reading, Math, Written Language, and Oral Language. STUDENT’S composite scores on each of these domains fell in the XXX range.  In addition to these four core composites, the KTEA-3 provides additional skill-specific composite scores.

A normative strengths and weakness analysis was conducted by identifying scores one standard deviation above or higher (115 or more) as normative strengths and those one standard deviation or below (85 or less) as normative weaknesses.  At the composite level, normative strengths were found in the areas of [write in lowercase a description of the concepts NOT the COMPOSITE NAMES].  Normative weaknesses [were/were not] identified at the composite level.  At the subtest level, normative strengths were found in the areas of [write in lowercase a description of the concepts NOT the SUBTEST NAMES]. Normative weakness at the subtest level were found for XXX. 

[THE FOLLOWING IS ADDED ONLY IF IQ DATA IS AVAILABLE]
A personal strengths and weaknesses analysis was conducted using the one standard deviation rule. For academic personal strengths / weaknesses, composite and individual subtest scores of academic achievement were compared back to the best estimate of his overall cognitive ability (in this case, the INDEX NAME FROM IQ TEST CHOSEN AS BEST ESTIMATE score of IQ STANDARD SCORE FOR THAT INDEX). Doing so provides a way to identify significant discrepancies between academic and cognitive test scores that may indicate personal strengths and weaknesses. The composite area of XXXX AND XXX were relative strengths for STUDENT.  No relative academic weaknesses were found.

[Error analysis is needed for any composite or subtest score that is identified as a normative weakness] 

Error analysis for the KTEA-3 is conducted automatically by the computer scoring program.  The scoring program states that, for students who obtain standard scores above 110, extreme caution should be used in error interpretation.  Given that school-based interventions may be available only to individuals with normative weaknesses, then the only errors analyzed here are those from scales with scores of 85 or less. STUDENT received a standard score of 85 on the [SPECIFIC SUBTEST OR COMPOSITE HERE].    [Discuss specific areas with “W” next to them for subscales listed in the error analysis with scores of less than 85.]  

WOODCOCK-JOHNSON TESTS OF ACHIEVEMENT: FOURTH EDITION (WJ-IV:ACH)
Date administered: 03/10/2020
Administered by: North East, Ed.S.

The WJ-IV: ACH is an individually administered achievement test.  
	The WJ-IV: ACH yields standard scores with a mean of 100 and a standard deviation of 15.  Standard scores between 85 and 115 are considered average.

	
Subtests
	Standard
Score
	Percentile Rank
	95% Confidence
Interval

	Letter-Word Identification
	111
	77
	103-120

	Passage Comprehension
	118
	88
	107-130

	Word Attack
	108
	70
	94-122

	Oral Reading
	106
	66
	95-115

	Sentence Reading Fluency
	102
	55
	93-111

	Applied Problems
	133
	99
	123-144

	Calculation
	101
	53
	93-109

	Math Facts Fluency
	100
	50
	92-107

	Spelling
	104
	61
	96-113

	Writing Samples
	138
	99
	122-154

	Sentence Writing Fluency
	102
	55
	93-111

	
Composites
	Standard
Score
	Percentile Rank
	95% Confidence
Interval

	Reading
	117
	87
	109-124

	Mathematics
	117
	87
	110-124

	Written Language
	123
	94
	113-133





AUTISM SPECTRUM RATING SCALES – PARENT RATINGS (ASRS - Parent)
Date administered: XXXXXXXXXXXXXXXXXX
Completed by:  YYYYYYYYYYYYYYYYYYYYYYY

The ASRS - Parent is a widely used rating scale that helps quantify observations of children and adolescents that are associated with Autism Spectrum Disorder.  
	The ASRS - Parent yields T-Scores with a mean of 50 and a standard deviation of 10. 
Scores between 61 and 65 are considered above average.  
Scores between 66 and 70 are considered much above average.

	Content Scales
	T-Score

	Social / Communication
	

	Unusual Behaviors
	

	Self-Regulation
	

	Treatment Scales
	T-Scores

	Peer Socialization
	

	Adult Socialization
	

	Social / Emotional Reciprocity
	

	Atypical Language
	

	Stereotypy
	

	Behavioral Rigidity
	

	Sensory Sensitivity
	

	Attention
	

	The ASRS Total Score examines the extent to which the child’s / adolescent’s behaviors are similar to those of children / adolescents diagnosed with Autism Spectrum Disorder.

	Total Score
	

	The ASRS DSM-5 Scale indicates how closely the child’s / adolescent’s symptoms match the DSM-5 criteria for Autism Rating Disorder.

	DSM-5 Scale
	




Autism Spectrum Rating Scales – Parent Ratings (ASRS – Parent)

The Autism Spectrum Rating Scales: Parent Rating (ASRS - Parent) was used to assess symptoms associated with Autism Spectrum Disorder. It was given to STUDENT’S MOTHER/FATHER, MR/MS/DR/MRS PARENT, to complete.  

Subscales from the ASRS Content indicate scores in the [DESCRIPTOR] range on scales of Social/Communication, Unusual Behaviors, and Self-Regulation.  Subscales from the Treatment Scales indicate scores in the [DESCRIPTOR] range on scales of Peer Socialization, Adult Socialization, Social/Emotional Reciprocity, Atypical Language, Stereotypy, Behavioral Rigidity, Sensory Sensitivity.  

The ASRS Total Score falls in the [DESCRIPTOR] range indicating that STUDENT’S behaviors are not similar to those of children with Autism Spectrum Disorder.  STUDENT’S DSM-5 Scale score indicates that HIS/HER  scores fall within the [DESCRIPTOR] range indicating that HIS/HER  behaviors [DO / DO NOT] not match many of the diagnostic criteria for Autism Spectrum Disorder.




CONNERS’ COMPREHENSIVE BEHAVIOR RATING SCALES: PARENT ASSESSMENT (CBRS-3:P)
Date administered: XXXXXXXXXXXXXXXXXX
Completed by:  YYYYYYYYYYYYYYYYYYYYYYY

The CBRS-3:P is a widely used rating scale that can help identify behavioral problems in children and adolescents.  
The CBRS-3:P yields T-Scores with a mean of 50 and a standard deviation of 10. 	Scores between 61 and 65 are considered above average.  	Scores between 66 and 70 are considered much above average.
Content Scales	T-Score
Emotional Distress	
Upsetting Thoughts	
Worrying	
Social Problems	
Emotional Distress	
Defiant / Aggressive Behaviors	
Language	
Math	
Academic Difficulties	
Hyperactivity / Impulsivity	
Separation Fears	
Perfectionistic and Compulsive Behaviors	
Violence Potential Indicator	
Physical Symptoms	
DSM-5 Symptom Scales do not provide a definite diagnosis.	They only indicate the diagnostic impressions of the rater.
ADHD Predominantly Inattentive	
ADHD Predominantly Hyperactive - Impulsive	
Conduct Disorder	
Oppositional Defiant Disorder	
Major Depressive Disorder	
Manic Episode	
Generalized Anxiety Disorder	
Separation Anxiety Disorder	
Social Anxiety Disorder (Social Phobia)	
Obsessive – Compulsive Disorder	
Autism Spectrum Disorder	
The Conners Clinical Index is a probability (percent out of 100) score.	This score indicates the probability of a clinical diagnosis based off of parent report only.
Conners Clinical Index	
Validity index scores other than acceptable 	may indicate an invalid response pattern or extreme behaviors.
Positive Impression	
Negative Impression	
Inconsistency Index	


The Conners Comprehensive Behavior Rating Scales: Parent Assessment (CBRS-3:P) was used to help identify any problematic behaviors.   It was given to XXXXX’s mother, Ms. YYYYY, to complete.  The validity index scales indicate YYYYYYYYYY [if you feel that the scores are invalid, NO FURTHER INTERPRETATION IS DONE HERE BUT YOU SHOULD PUT THE SCORES IN THE TABLE IN THE REPORT].

An examination of the overall content area estimate using the Emotional Distress Index indicates &&&&&&&&&.  [If any of the subscales making up this composite are significant, then discuss those subtests here.  If not, move on.]

An examination of the overall content area estimate using the Academic Difficulties Index indicates &&&&&&&&&.  [If any of the subscales making up this composite are significant, then discuss those subtests here.  If not, move on.]

Additional subscales from the Content Scales of the CBRS-3:P indicate XXXXXXXXX.

The CBRS-3:P also provides a DSM-5 Symptom Scale.  Information from this scale should not be considered a definitive diagnosis for any of the conditions indicated.  This is only one piece of data in a comprehensive diagnostic evaluation.  The following DSM-5 symptom scales are elevated, indicating that the parent reports more concerns than are typically reported for items about these conditions: XXXX, XXXX, and XXX.  The following DSM-5 symptom scales are very elevated, indicating that the parent reports many more concerns than are typically reported for items about these conditions: XXXX, XXXX, and XXX.  

The CBRS-3:P provides parental input on the child’s level of impairment across settings.  The parent rated that impairment is [never, occasionally, often, or very often] in the academic setting, [never, occasionally, often, or very often] in the social setting, and [never, occasionally, often, or very often] in the home setting,

Finally, the CBRS-3:P identified additional topics of concern from specific items completed by the parent.  Additional information should be collected as follow-up on these items.
[Place item from section Additional Topics for Discussion from the Feedback Handout for Parent Rating]
[Place item from section Additional Topics for Discussion from the Feedback Handout for Parent Rating]
[Place item from section Additional Topics for Discussion from the Feedback Handout for Parent Rating]





BEHAVIOR ASSESSMENT SYSTEM FOR CHILDREN, THIRD EDITION - PARENT RATING SCALE (BASC3: PRS)
Date administered: XXXXXXXXXXXXXXXXXX
Completed by:  YYYYYYYYYYYYYYYYYYYYYYY
     
The BASC3: PRS is a questionnaire completed by the parent/guardian to obtain ratings of adaptive skills and behavior and emotional problems of students.
	The BASC3: PRS yields T-Scores with a mean of 50 and a standard deviation of 10.  
Scores of 65 to 70 indicate some difficulty, and scores above 70 indicate significant problems.

	Domains
	T-Scores

	Hyperactivity
	

	Aggression
	

	Conduct Problems
	

	Externalizing Problems
	

	Anxiety
	

	Depression
	

	Somatization
	

	Internalizing Problems
	

	Attention Problems
	

	Atypicality
	

	Withdrawal
	

	Behavioral Symptoms Index
	

	Scores below 30 on Adaptive Skills are considered significantly low.

	Adaptability
	

	Social Skills
	

	Leadership
	

	Activities of Daily Living
	

	Functional Communication
	

	Adaptive Skills
	

	Validity index scores other than acceptable 
may indicate an invalid response pattern or extreme behaviors.

	F Index (extreme scores)
	

	Response Pattern (pattern of responses)
	

	Consistency (similar items answered similarly)
	

	Content Scales do not provide a definite diagnosis only the diagnostic impressions of the rater.
Scores of 65 to 70 indicate some difficulty, and scores above 70 indicate significant problems.

	Anger Management
	

	Bullying
	

	Developmental Social Disorders
	

	Emotional Self Control
	

	Executive Functioning
	

	Negative Emotionality
	

	Scores below 30 on Adaptive Skills are considered significantly low.

	Resiliency
	     



BEHAVIOR ASSESSMENT SYSTEM FOR CHILDREN, THIRD EDITION - PARENT RATING SCALE (BASC3: PRS) [CONTINUED]
Date administered: XXXXXXXXXXXXXXXXXX
Completed by:  YYYYYYYYYYYYYYYYYYYYYYY

	Probability scales do not provide a diagnosis only the diagnostic impressions of the rater.
Scores of 65 to 70 indicate some difficulty, and scores above 70 indicate significant problems.

	ADHD Probability
	

	Autism Probability
	

	EBD Probability
	

	Functional Impairment
	

	Executive Functioning scores indicate problems in specific areas.  
Areas that are elevated may require follow-up assessment.

	Problem Solving Index
	

	Attentional Control Index
	

	Behavioral Control Index
	

	Emotional Control Index
	

	Overall Executive Functioning
	




The Behavior Assessment System for Children, Third Edition (BASC3-PRP) is a questionnaire to rate adaptive skills as well as behavior and emotional problems in children.  It was given to STUDENT’S MOTHER/FATHER, MR/MS/DR/MRS PARENT, to complete.  The validity index scales indicate [concerns due to an unusual response pattern OR no unusual response patterns].

An examination of the overall estimate using the Behavioral Symptoms Index indicates that STUDENT’S overall social, emotional, and behavioral state is in the [DESCRIPTOR] range.

An examination of the composite score for Externalizing Problems indicates [DESCRIPTOR] externalizing behavior; all of the subscales that make up this composite also fall in the [DESCRIPTOR] range.

An examination of the composite score for Internalizing Problems indicates [DESCRIPTOR] internalizing issues; however, at the subtest level, [SPECIFIC SUBTEST] was clinically significant

The subscales for Attention Problems and Atypicality are examined as part of the Behavioral Symptoms Index, but they are not a part of a smaller composite.  Thus, each of these are interpreted separately.  An examination of the score for Attention Problems indicates [SIGNIFICANT / NO SIGNIFICANT] problems.  Neither Atypicality nor Withdrawal fell in the [DESCRIPTOR] range.  [None of the] Atypicality items were answered in an unusual or worrisome fashion. [LIST ATYPICALITY ITEMS THAT LOOK CONCERNING IF THERE ARE ITEMS]

An examination of the composite score for Adaptive Skills indicates [SIGNIFICANT / NO SIGNIFICANT] concerns; HIS/HER  score fell in the [DESCRIPTOR] range. In addition, all subtest scores making up this composite fell in the [DESCRIPTOR] range. 

In addition, the BASC3-PRS provides content and probability scale scores derived from STUDENT’S score profile.  All of the content scales fell in the [DESCRIPTOR] range. Probability scales indicates [SIGNIFICANT / NO SIGNIFICANT] probability of ADHD, Autism, emotional disorders, or functional impairment. 

Also, the BASC3-PRS provides an estimate of Executive Functioning skills.  An examination of the index score for Overall Executive Functioning indicates scores in the [not elevated / elevated] range, which indicates that there [is / is not] a problem in this area.  Particular Executive Functioning indices that fall in the [elevated / not elevated] range include the Attention Control Index and the Behavioral Control Index.  

Finally, an analysis of the critical items indicated that the following items were of note:
XXXX (sometimes)
YYYY (sometimes)


DYNAMIC INDICATORS OF BASIC EARLY LITERACY SKILLS (DIBELS)  	
Date administered:  YYYYY
Administered by: XXXXX 

The DIBELS is a curriculum based measure for assessing early literacy skills for children from grades kindergarten through sixth.  

	The DIBELS yields raw scores.  These scores are compared to other children in the same grade.
Need for support includes three categories with examples: 
Intensive (direct intervention), Strategic (small group), & Core (traditional instruction)

	Subtests
	Raw Score
	Need for Support

	Nonsense Word Fluency – Correct Letter Sounds (NWF-CLS)
	
	

	Nonsense Word Fluency – Words Recoded Correctly (NWF-WRC)
	
	

	Word Reading Fluency (WRF)
	
	




[bookmark: _GoBack]XXXX was given the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) to assess his/her achievement skills.  XXXX obtained a score indicating the need for [core, strategic, or intensive] support on [Subtest Name Here], a subtest that [Subtest Description from DIBELS manual here].  Repeat for all subscales administered for that age.


RESPONSE TO INTERVENTION
DIBELS 6TH EDITION BENCHMARK FOR LETTER NAMING FLUENCY (LNF)



A GAP Analysis was conducted comparing Tom’ progress in letter naming fluency to the expectations for other children in his grade.  Based on this analysis, his GAP of 0.28 is statistically significant.  This means that his letter naming fluency skills are below expectations. 

A Rate of Improvement (ROI) analysis determined how quickly Tom is learning oral reading fluency skills compared to other children.  His ROI was a 0.5, but he would need an ROI of at least half of his typical peers (typical peer = 3.6 with the standard of ½ set at 1.8) to show growth similar to other students.   Therefore, he is not making progress as quickly as expected.

Finally, an effect size was generated for the intervention that he is currently receiving.  The effect size was based off of 3 data points from the baseline and 3 from post-intervention scores.  The effect size for the intervention was 0.9; therefore, it should be considered as a large effect size.  Thus, he did show some improvement.

Using these three indices, it is clear that Tom has some improvement; however, it is also clear that the improvement is so slow that he will not be able to catch up with his peers at the pace he is going.  




PROJECTIVE TESTING:

Informal, projective type tests were given to XXXX to determine what he was thinking and feeling.  His drawings were age-appropriate and positive but indicated some problems with self-esteem.  His responses on the Sentence Completion Test and Roberts Apperception Test for Children (RATC) were indicative of a child with a positive home and school life and a view of the world as a fair and nonthreatening place.  However, it should be noted again that these tests were given during a period of time that he was exhibiting few emotional or behavior problems and may not be an accurate representation of how he thinks or feels on a regular basis.


His answers on the Roberts Apperception Test for Children and the Madeleine Thomas Stories indicated that he had difficulty identifying the correct emotions to go with certain behaviors (e.g., “He’s feeling loved by his mother so he feels bad.”), and almost every person in almost every picture felt “bad” or “sad.”   In addition, the characters in his stories responded to the activities going on around them in socially inappropriate ways (e.g., “he is looking at her in the shower, so he started laughing” and “they were fighting because they don’t know who is whose best friend, but they all feel pretty normal about that”).  When asked what would happen next, he could not provide an answer for any story.



The Draw-a-Person test was administered to James on X/XX/XXXX.  With this test, the child was asked to draw a picture of a person doing something.  Then, the child was asked follow-up questions about what the drawn person is doing, how that person is feeling, and what is going to happen next.  His drawing reflects a child who is socially well adjusted with no emotional problems.



The Draw-A-Person test was administered to Jennifer on 5/19/XXXX.  With this test, the child was asked to draw a picture of a person doing something.  Then, the child was asked follow-up questions about what the drawn person is doing, how that person is feeling, and what is going to happen next.  An analysis of Jennifer’s drawing and responses indicate that she is experiencing some problems with low confidence in her own abilities.


LNF	Baseline Avg	W1	W2	W3	W4	W5	W6	W7	W8	W9	W10	Post Avg	4	5	5	6	6	6	7	7	8	8	9	9	



